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initial steps in formulating a preschool for severely and pvof^iC^p 
handic^^^B|ildren> The program wit ^M this preschool was bg grdlpm 
Q^Kji roiin^S^^Bro^^^ ^^ ^^^ ^ortano^^ 
s^^^^^^^ ^Ss^^ B ^ro^^ ^^^liraren wifiagMtt ^^ 
^^alofe^MroiS^^wefi^ in thwpyjfe^o^ro^ ^ 

eifugM^B^Bi^H ^^gai^^^ ^B^ the In vtf l^^fflMBfdr^ ^ 

t r ainlT^Bj^^^MMM^roiH^^^^ MroilS n * s be^ffiMB^^ ^^ ^ffii^ T 

The facaTO^^^roMM ^^^B^B MSchool of Education a^ffiis 
University of South^MCMH^gi ^tf^tt^fflEl contained area ^ ^^^^ 
of a classroom, four ilgiroL ^^M^ fflil^^^ps , and a parenMcMtc^ge^ . 
room. The preschool program, contalnin^^ive children, opeiSf^^^^ 
hours daily five days a week^ - ^R^a^ 

Althro|H^lii^ma;jor^concern^l^^ 
thefaaiwafflts, the program provides oj^portunity f o rfledUjga tiioMit! Wcfe, 
h ^SCSlII resea^^TOid teacheaBOTra^TOS^ 




This report^escribesM^ 



Wflngre tt^WyaLlI^^ 



could not h^B^gOTtiai^l^^^M^ M R^l^SSS il^ ^ 

various facets b^l^^^j^ ^iSTdMoivti A^^^K^^g^^ 

Other individualsPire^^ ^S 3fccSff^EL¥i ^^^^&a^ 
Rick Black ley^ 

tributed hi^tejpiejaia^^ 
tarial associ ^^^^^^^^^^^^^ gt^'^a^^^ ^T^^^tM M^fffi^^ 
her regular responsiSrlllg^MEIMH^ ^^i^^M SBtS^^ 
yho provided the nany aat^^^ ^^^l^JLl^^g^^ ^^l^^^Egl^e^^ 
Joan Allison^ who provided asW^^^ ^nsn€^^ins^ pjij^t^B^ ^^^S :r 
the patents—Ernest,, Ju^, Latorj^ HamawanitfSlfaro^ 
real sense, were the core of this project due to 
long hours spent in learning behavioral techniques, devel^B 
and participating in all facets of the classroom g peratjbcm . 





HABMonisifflrtffia 



PrescK^Mtftlt Floor Pl»n^ R^M^TO 
Pytchool S ^^ pcl^ Kl^^ 



Leif on Pltn « . • 
Objectives Sheet* 
Preschool: Bsseline Tasks and Levels 



• * « • 



mum i • • 



• * • • 



Trtcklng 
Vtrbtlizttioh Count 



• • • • 



• # ♦ • 



• • * • 



• • « « 



• « « • 



• • • * 



. 100 




^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 




They ^^^ ^^paqptaaiWc^M^I^MiBa m^ the yoin^^aMl^a^P 

•p^o££* ye^MBa[73M11^^ M^5B^^ his been^^^ gi^^ 

belief aaong th^^MMj ttlB^BMHBi ^MfcOTf^ 
^Mprltte Instru^^^^^^^^^^^^^^^^^^^^^^^^^^Q 
BMBgyiimA g At A hlghef ^^^Mtgtl^ffiffcgttjL^^ 

htYe been^ ^glTtW^^^MBttias^ 

chiitiiaOT w^WTOas^e^ 

pmenlPffiPphglW^t^SPteyy^^ 

^1^^ put ituiiSiysent p^^aa»Wi^ eductt l^ro3^^BiM^ilM^^E ^:^^ 
teewBMimeB^ 





SgSflag^ several problems, tffgtwd^if^alS^lC^CP^^ 

often creates ^igias which may eventually develop into self-fulfillin^i 



prophesies of iii^fe^^^^Too ofte^c^e gpMaSMlbni^ edicat^oSfffe 
treataeg^^^^ ^^Kff^^ aracteristi ^^g^ ^ategor^^ 
^ypon th e uffil^ ^r^^ ffiilpl^ needs of the Ififi ^^B^Q St^Ios and Itenffr 




contend that ^•Vi^tif^flSifl^ beneficial objectives, unique f oj^^SSfl^fe 
l^^^^X ig^Ll^^^Sot be identified, then the €^p£j^^^ 
<^^^i^ ^^^lB^^ ^^roegregated from normal society"! 

JlMt^B^^^^^ als for Early Intervention programs , the Bffl^^p 

system fo^ ^pa»^^^ services^^^^^@mg handicapped child. ^ 
Accoi^^ gj^^gg^Bn latest innovatTSS has been the ii^^^^P 
parentsB ^BKrodl^^^ al programs of their children. Tne fesiBE^ 
recent 





parent participation, indicates many bH^fi*^ 
for both parei^^^ ^gffld. Barsch (1969) has commenteMflM^^^^^P 
is ever prepared toll8^^fc>§rent of a^TO^^piaraaiia ^^MaSjB 27^ 
are eq\iall)^q^p a^^^ro aertake their chil^g^j;^^gfeTti^ ^3KS a 
unassisted loSwjB^ Mlj^^Sr^ ic professioi^al as^gjlB^^g^^ 
parents ar^o ne^^ElOT^^Big gi iieM^^ 
sMtlcrtralnii^^ 





iBft^nfe ^^^^^^^ y of the i giai^^^^g^i^MW ^BiaW^cj^^ 

Kirk ^BTS^TO^^^ ^^B^B exogenous handicappeaEBglgl^^^s 
environnentalipB ^^^BKBlB^M benefitted the. most fro ^ K^ MTO 
vention PToaraas . teaia«SM^aaMta5iacro ^^p) substantiate<rK^^| 





findings by showing ro^^ ^aaaamsag&^ro^M een extent of |^ 
deprivation of the family from wlfj ^Ml^roroainKjal ff'TO^he extffi^ 
to which the children responded to thepittTOS ^gg^ grat^aiiCT^ff^ 
5tWiid»83»£fffants*aia^W8chool ins titut ^^^ ^IKa^^M^aM ra 
eaotronalily and culturally deprived bac^g^^^^^^^^^^^^^J^ =; 
^rly intervention program, the children gra ^BB^ro^jflKiWiWaSR jfe 
laMBent in e roca^ pnaliasjac^^ and spjMLdhB^gtopmenjgTOMB 

roB^^W^yTOglWsteiSffinti^ ^^^ ^BM 
lbl^igsj^HB^^l^^^^ffig«yg^^@tS^^''K'°g^^ 






^BKff@BS^^^1BIgClt>^^^^M E^M^^g^ zed to the^ 

70% of tK^^ fill^S^Rfe^ytf^d^WsS^^ 

in rateS^^SRiaa^TOl^Wth and retained that level in a subsequently^ 
^H^Mn ^^ ^M^6<e^TOdW^!Hl^ ^ an aca demic coi^t^^ 

jSgSp ^aggBEi^ BggSiaiSg l^^ ttenta^^^^^ajd i^ ^^^ 
a^^Mllfi^fflMSj^iy%ggaKage. using behavior modificatxTSmtBcRw^^ 




qonth^^jg ^^ai^^ Wj^ 

ability to ldgla^g ^£fiHBIt3>aMK^ 
^K6upW^[rlSagW 



^teamanafiSll^Bi^i^PW 




pointy ^^fil^ized ^^nl^l ^^BSJ HEHl^^ilK ^n^^f^ ^tt 
failure in the readi^^^ gj^aaiMTO tt^^^ ^g^^^^^^H 

Block (1971) descril^roiW^ ^EIMKft^Si^ygc^Si^B ^^ 
esotianally distwbed childr^^^^^^^^^^^^^^^^^^^^ 
ea phts ized verbal learning. Chiin ^^K jEElMi^ ^^^ 
^s3gag^^ :es or neurological handi cap t)B^MSl^G ^^^3£^^^^^ M 




ijS^^^ ^ l^ and social functioning mad# 

^^R SiI" (33>72pdx^^^ 
withflth<ffl:rt>jjEM:j^^ for later aural refiffilE^ ^l^g 

The stated r^ignflfBCoWeMl^R 
inent ofJS^Wdi^«Illfgilf»^ffMR^aviwa^lMp^^^ 

iTO@B^ ^^l^^^lsin;^3^ps ^a^h 






axmCiojimanMiheg^^ 


[s:cMtfl"trSiiii7ipiands«E^ 







ittanuialgcgii»m 



inttTvevXiojm 

teach skil^^^iTO^raiR ^^^^^aR^^BBll^^^^Jfi^BX^^gL^^^ ^^^- 
that the present nature of e^l^^rfflM^^M^al:^^^PftW»l3 ^ 
of his hypothesis that the longe^ ^^m^@EQS 
certain limits, the greater the per^MM^S^I^ 
ultiwate level of achievement. Howevor, W ^^^^ Xj^ ^^S^n 

!gjBRi^j.^^pL^^ ^^lta^s on such iinportant as| 

iBt¥MlgtTOtTO5l^^^ language, self-concept, ffi^€LS¥tl^M^gR ^^ 

awaapjiyAJ^^ being, as well as the social and emotional domain ^^^ ^^ 
jj^^MM combated through intervention during the preschool yea: ^M i^g 
IggllljhiteecrnM^ establishment of quality preschool sewMMK 





ilcfigillSI^^^SSgS^ 






m^^^S^^Sgffl^O ^EfiB^Aa^ child de ye lopme^^^ g^J^^Sa^SffiTOfi^^^^^ 

can mak ^^ ^^q ^^^ l:^^^ contribution to the developme^J 
iyfildSgn^gj^3^p|gg®^Mt^^ as receivers ^^^^^ ^^mrm^ ^ 
Sa^mW^er ^B ^^nts are now assiming full r^ poh^g flHl^^SlgC^ 
^ deve^^^^^^ational progra:ns for their chil4fefM 
RgsmjamW^search by Slatt and Garfunkel (1969)| 
is not enoi^IW:^provide preschool disadvantaged children grtl^j^^rtr Mfigfe ^ 
educational opportunity, since the children were influenced more b)i aOjjSgg^ 
in the home setting • In a parent education program at the Universi^^^ 
Plorida ,#G^^S^[fl a@) found that cl uilliMM ljMjfe experimental prograi^ 
which incl^^M^gTOng parents in chi^^^^^^^^^^d interp^^^^g 




re 1 at i onshigs!Sp:rjggMS 3 e d more rapidly ^Ti anathioS^^ whose parents 



did not receive the training ♦ gS^^i6H^:dlM??lgg^^ 
process of a teacher^^CTiBStfig^ m^Mii^ro sai^^^^^ 
together was a critical one, InTOM^^^igiOi 

involvement in preschool vxoW^^i ^^^^i^^^^^^ ^SWSdf^^^^ 
R^iCT fiC9fe8) conducted a study in af ^^sT^^Ml^^ roi^lgi^ ^Sgi^ gi ^ 
[On^KWd^^MSS^^CrlgraSl^^^ 



ciSitfgidiSiTB^s^^ 
BHSifli^^^BWg^jl^g^S^ 




jRgllS^ ^WCTa^ attegj^gtSimodif y^g^ ^cognitive experiences 
goWl^%S!Stg¥flEj^^iro^^^ ^^ i^CQ 17 points 




fag»St:es3:^HM^Ba TO ~~~~~ 
the treatment groUp SjgwSfdgffl 

Although treatment groups- |] ^Mi^roMlSffieB>i^^^B^ MEteB g^^g ^ 
concluded that their interventio^^^^^^^^^^^^^^^^^^^^^j 
^pftl^^pea r at a la te^Bi^M Rese ^Mt^n:ds»MjS3tt^^ 

signifi^Btrott ^BOTftcHro iKMc^ ^ 

Alth^^pl^iEWBg^^x^^^WI^M^^pB^ft^^^Sm^ 

teyp^f fgjB ^Mii^K^ro^^roBff ra^^^ 

to ^H^piQ^^^^^^SfilHt^^PS^^^^^^^^^^^^^^^^I^ 



Lffte^maBMffil&MlrlgoSEid 



|wijthi p^iwitsist^ 

transfora theipaia ny^^^^ Sj^c^^Kl ^ 

parentis natural way o ^rog^Bft^l^S^^ff^^Bf TO^^ TO^^^^B^fe 
evaluation of ^hgBprogrann- was m^^pE^ ^aw^ ^^aigatlBn ^ 
program had distinct assets. 




Jackson» Evenson, and Elzey (19^1^^^ ^^^^^^gg|^^^ 
project for preschool multiply handicappe^ ^^^ ^B roS^^^gi^^ ^ _ 
participated in the program in a variety of way^^^^^B^i^ing it fe 
the classroom and working as paid aides. The chilW^^}^&^^^ ^i^^S%^ : 
gains at the conclusion of the program. However, the wf^^^^j^ E^MgM^ 
it was difficult '^0 attribute the results to parent^^lfel^fl^^ff-^ : 
not other intervening variables sudi as maturation^ fll^Sgg^^^ ^^ ^ 
lSMmwsm&i0!I) developed a program for retarded inf ^^^ig tl^BSKl^^g -^^ 
ftn«i«:tit?6MEoiMi^^ York. The program TOjSiT^^ ^El? 

was upon thlgamtaB and a multidisc |pliCig^ 3§rai^^ 

pro£raMto ^B£thlg^TOEffiTO 

■l ^t^5^ ^Mt%Wl ^^^^aSKMWfc)OTl^^^^iTO^ 
^f^l^rt n^hewa bse^^^^ 
Sg^flre^^lns]Biri;g£fflgj^ 



EConx^luiieatHatMheSchiPia 





I^^^^Rc^^^M^^ ^^I^CT^^j TO^^ show ilgi^gi^^^^ g^^fc 

A one ^^M'S ^fMmSM^^M^hT^MSSl^y of Queens evaluated tl^ 
effects of an i ^^W€gtlL^^^^^^^^ fi^BlMt.Waired children and thei^ 
families. An infoiS^ fe^h]ea»5t^^ ^^ Blgys:e:^ as pre and post 
treatment evaluation ol ^^e ^MLW^^^ ^^j^TO social, and xntelStgcfi^ 
growth* Results showed aigj^^^ ^^^^^^ ^roi these variables. 





pLaeteM jij^l) focused onWTOd^ ^^^^ffitlt dren with learning 

their mothers. P^Btg S^^^ ts indicate that chilSr^ 
whose par iSjM^ e involved in traini^ ^ffl^^ ptificantly be-ter than: 
children whose parents v/ere not involved in training on the Bende ^M 
Gestalt Test. ThesftlSi^^^ov/evey^ were not indicated oTOfroMSKB^pj): 



parent programs ^ig^^ M^^^ taged and thtf^BfgjHhandicappeteKirai g^ 
there_is^an_evi d^^^B ed for more formal evaluations of such pjggrjtnfe ^ 

pnr pl^W llPlCrj^^lIli^ ^MCti!^ 
iVAWMWhenifleyex^sxedB^BW^ 
JregardedwsmtheTO0S3»i^ 




REVIEW OF LITERATURE 
NON-CATEGORICAL 



i^^^^Ba^S3 ^iWiS^^^ PCTra^MBaig3.nd child mist learn braille 
lanMnu sjtaijearnwo TOinaBRirsM^ 1 at ive independence. ^^^-7 

^roSroTOLMi^^roM^ B.^^C'^ffigWgress and 

;)BMmi^Mniereil£EOK n^^ programming, howe^^^^g^ 

iB5Mgft:eiare l%EidBE^K ] ^ the need for aSSigliMiS— ' 

are no different" (l^gji|p. 

are diajg rug^BBi^^^^^^^^^^^^^^^^P ^W^li^^S^^^HiSajg 
econoroic P^^H 

aljagCTgta^M^WllaEro fi^ 
f^^ ^jjld^pMpM^ gSilnmyiMcoml^M 




prime s 1 gni f ^p^agiBEifoa^^ ^fflS^^^ ^^^^^^^^B ach indi^H^Bzg 
child rather thi[iTOnyf6n^^l^^$gg^^ should pto m^ — 

the current trends of^^ ^lWfgll^ lMwigSll ^^^^^^ agile ^ducatiogafg 
decisions and placements ?^ B^^ ^^ gp^s^Rlfi^^ ^j^isHby stating thaM i 
l'*..*the need for disability lll ^M^^^^^^MIM^iS stead we may^ 
need to substljtute^labetlG ^which^^^ 
fl^K" (19S8M1^ 

chill^^B^^giHIpBGCxce i^^M^a^ 




RfftjBmgj^MlSi ^ienMOT^ 
pe:em]£din:e:cs:^^^ 



lE»TO]UCh^gdlta¥^ 

TOMlWsgsMSiM^^^t^BMtHg^H^ 




ifxeieriianwcMtm that "it is unreal to ta^o^m&mSmto 
iTO»MatlJ^ea^^ra»x^^ of establishing and il^^ffi^^^ife 

SaaaaaBe^ ^ugMa^^ new exceptionalities... "when the un^ ffianBa^ ^fe 






fgranWw hich would fund the program in the future, 3) deve lo^^ ^g^K ^^ 

nitEould bo utilized with the preschool children, and wh^^J^^^ 

MMl^tminediatelv purchased due to United funds, 4) const ruc^^^ ^^E 

S^i^ament which would bo conducive to meeting the educati ^^ffi^^E 

of the children, 5) plan a budget for the se^^ ^Mt^ gd^M E^ag]^^^:^ 

to the parents, and 6) delineate rospons ibi li t i^ TOfiasf ffl^b^fe^^ 

Upon cojitpletion of initial planning for the pyo grjli^ tl^^r^^^fel 

staff was expanded to nine members. Helen Lee and VictoH^^^^r 

jSj^HBili staff as classroom teach'^r*;. The dissemination gtB]&] 

ro^i ^^^S r the staff 

K^5e linejBalon^oogd^OTor of^Cu^i^ulum and Ma^^^B 
^affidH^Sherj ^" 



aSMill^^inmeMiSiTOto rgo f^ 
riM>eMi MCS 51^3 @jr^^ 
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g^arent Training ^^^^^^S^^t^^^^gtSS^^S 



^mPi^Smm^ children iifl 



2* Sg^^^^anrgSdS 




mxm tv. individual half-hour pi^^^ 



3, Devg^ p^ffj grtswonigll^^^ child during the petffojdsi 

of i^iSil^lliSsitwaEi^M 



4* , WritinCTimmtMyJT) £or each child. 

5, ^jP^^^^g^pj^^^ Tep ^^^ lxim and materials for^ 

6. ^^^^pMn> g]gggg^^ vjith their child^g 



In addit ion> ^l ^Magjg g^^^ ffljgwjegr^^^ ^ 

8. l^^^^^^^^^^Hf|^^sasb^iMSiiflMEiffii/B 




9 . ^^^^^^^^^^^^S^nj^^^^^^^^^^^^^ 




iRespa n^t^^^ ofaBehaviwaiMSni^^ ^^^ 




ifipgratljMMWonj^^ 




2. 



Provi^inS feedback to p arent s icassga^^Pi^^ 
paticn and hxrie ir.tex-^/ontion. 




■g. r^crlcinj; uith parents in ccnstructinra^gtsagb^^ 
children. 




K. Collecting foes £ren the jpcrcnts. 
ife^ffl^ibilitics of tho Coordinator of Ccr:s:!:micaticns in ^^^CT 



2. 



3. E|^^^^^ng^^|g^^^^^^^^^^^^ 

tho^^Ml^^iro^ff^^diMtfe^Sn 

Respons ibfilWil ^^g l^B !^^€^ ^^P^Pffi ^PiWl^^^BI^3^^ 
included:! 




1* mCo^te^ga^y^^ 



2 . Orcc^:^ingi^at0r3g^ 

3. JFB^lWi^|Pjp^ ^^^i:^l llSj 



4. ME<ofajaa;§M 



"ERR. 





The enti^gs TOMaiKieg^^ 
purposes o£: 







IteSjcl^^rmdEI^W 



^^B^^^Ijvgl^ysitiemMy^^ 
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3/20/73 



11:50-11:55 

11jL16512:03 



Open Di^^c^islli^ 
La Randa m 




Phillip 



la 



BajtaBaam^^ for prescho^ 



Can you think of anytK^ 
included in next week's mee^^^ 
would it take? 



Pis cusy j^TOmipa^^ Mparf ^^gro 




^^^^uld like to be 
^^^^^ffltely how «uch timel 






^Keo tape^^^^^^^^ft ^gl^ ^l^^^ffor parent anj^gitor obse^ 



^^^^gf clinical se^^^ ^^^i^ ^^^ tjmo out pri^Bt^^^g^^^ 
area v/ith r. con:7eron ^S^ll^B id several chai1^i^^^^EiS^_ 
fi^SS* parent training cl^^^^id parent developmefit^fl 
jBeaB^^M Tie preschool also nade use of the waiting room area,|^^^ 
ITOlMMStion for preschool files and t\ bathrooa located adjacenf^^ 



jtlaa^ain B. (See Pigure 1.) 




Tho clGssrocni^^^n^ic\lly designed to be usee! r*^ a studeng 
^gr kroom. Major reSSdMaSg^Gonsisted of carpeting the floor ^ in s^^^ t^ 
[MS x 5 one way observation r^irror, renoval of a built-in work ^^<^^ 
^^mStallation of video tape monitoring equipment* The room ilg 
191SM3 with ona wall of built*in^flc>oiyt;jCb^^^ cabinets and oigr^^ 



.^awS^^^j^ias^ygrB^Bgl^^ 

Igd^ ggEgl^Migrf ifiM^^ 

T^a^i^^ghSBgggmpjmgjS^^^ 

H"Wsy^^^^i$ig||^^BMiBst^^ 





built 1 storage cab^i:B%%""f p^n^^rSfe^ gjid rcfinished an old cabinet 



struetuH^ the day is pre*planned allowing the ch^^^^^^^^^gS 
any area only 15 ninutes before the school day begins ^^iWj 
to iwprtss upon the children n task orientation of the 
than a play area orientation* 

Extra equipment used in the roon ccnsists of 3 sets of block J 
^arying sizes* and colors^ 1 record player, 1 digital clock, 1 timer, 
^sorted toys and inntructional materials, posters, plants, laeasuring 
^ps, doll house and fuCTiaur^^l triangle, musical insti^^t^Btatl^ 
$©ttilf7 play hats, puppets— trucks and. planes, Haggedy Ann and An^ 
dolls, dialkbo^iK^ ^giil8M5Ml $in boards for display ^^^^a^^ 
art* _ ^ I 

ThS*flBOF^l^t:lpl^d^£f wia^iEolorod tape ajid furniture was arrange! 
tTOMilggtwspe:ci¥i% uo:± areas, Allffl^p^gMjBOTi^^^tf^^^W 
coloatBdiaBheismo^g^l^M^^g^^ 




rtltcosittSi^|Maj^^ 

^^^^CTfreM^^l^^^onge^ 



gg^^^hBgntfibe longing ; ^^^ft^E^s^d^^^^^^^g ^^lp 



iuith his name snd he is encou^^^^^^^^^^^name end place aia ^fat ^ 




E^g^ ^gl^^^^^i^^fl E^^ffi Mi viti es of the group such as ^jl^ ^^^ i 
fa ^go ^tir a^Syd i^^ffl^ sessions aro carried outt Each chv^ 

WM^^B^s and is expected to put away 

WSM^^^K^^^M&S^^^^M^^ Tae child's materials for tha | Jajg 
^^^^^ ^^^^^^ ^Wf^^ n^S^^ ^nd if possible, he brings to fffi^^ 
i^CSra^ rafei^i^ M^^^^^^^ c ^crk session and then puts t| j^Iw^ 

^fi^^^^^^^^^Bi^^^ able itens which could interferia 





the ^j^MniK^^% JSKXMW^^^^SiTO kept out otffiHSt^^K^^^M 
cxea^^ ^^^^^^ M^M ^03C]^m^o t oon is bi^StgandE^^^^B ^fe :^ 




^glpros c^^^ro i^EBi^ glWiM aWr^^ 
j^afffScfiBHE^di^M 




^^^^^ ^^^ ^^^^^^^^^^ 



^ the tl^^^^^^fejust after j\ 



day 




reelings . At this 



^l»5Bi 3t daily living s^UiS^® 
BjgjWts > screwing lids on jars, 
Blre Sizzer sounds at 10:15 and the 
itlgl^ ession to Manipulative Time. All 
^anaar oomj but work individually on their pi 
^^^> particular needs some children are placed 

^gSiute period or isolated by means of furniture 
positioning fo japaxiiam effectiveness 

At 10:30 th flbjjice^ounds^d t he children 
^llliWi^fttMt^th^KMj^^ 
jgorKRWaaones^RnMSj^^^ 

Rol»fojjg«hi jIar e n Tcons^^ 

BhW^ildrenliMl MiB^B g^^^ 
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i^^^30 the chi Idrei^iid^achcrs^ aj^^ g^blj^ircle every other 4^ 



the^otl^^BffilSt^ ^teroam^s^^E^ to ^ 

get coats a^ll^^^^^Bgg ^ivcoux^^^ = 
coats on and fiTO^^^^g lgi^dlgarez tjpL^^^^ 
the children arc huW£d^^^ll ^^^P B^@l ^€5rtIigj ^p^ 
return to school. 




Because ox the great ainciint of individu aEfegdiyca;^ ^ 




.children, the preschcol staff org^nis^SSj^s monument alB 
members are graduate studeufg^^glprargim ^CI^ ^ 

HMg^ilftgSr^B^KglSS^^^^^EH^ 



Si 



les, room 



ariUfg^gff-up for his day. 




'fhe Preschool Unit of the Clin^g^ft^l^Sffi^^g^ 




^^^^^^ ^^culum the pre-academics'^H^^and fine motor 
Cd^^ii^e^^^'ceptual -motor training, coloFW^ shape discriminati^P 
gattjjr^i fflinbei^ and word recognition, along with creative self-expressi^ 
WBgtaaanjdMa a^ffi itivities , 

IC^aWl^ is organized into specific time-slots during the daily 
routiiv^B^^^lative activities are done during one fifteen minute 
perio d^p n^pjEual activities are assigned another period, the "opening 
a cjgSft^^ ^iBaBlS^^gffi concepts of daily living, and one "flpattiti^ B 
pgyio^^ ^^^^^^aig 6tgr»aygferS^throughoutTOie^e^^ 
nunerous art, n^B^^Shceametg^ctivSilgies . 

In all of these periods the curric ulum is presente^:^pKjnd 
along specific sequerTla/aawor^eve^g p^^ ffiS^^ . PependiBl^ 
child's abiliti^ ^sipi^E^ iiTOtitaBito 

dlMi^ K^g^^^Stoi Msjffia agi^ 




language development^On^^^^^^i^^^B HMS^j^BBa^ 
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r- r Language training Allows a similar development of sequence: 
approximate/correct articulation of all speech sounds, "echolaiic" one 
word response when presented with auditory and visual cues, spontaneous 
response when preseuced with only visuarcue7"two word phrases with 
verbal prompts, increased length of phrasal units at spontaneous level, 
simple sentence formation with verbal prompt, and spontaneous language 
with varied syntactical structure. Vocabularly enriclment went on 
throughout this developmental sequence. Primarily, the staff is con- 
cemed with training "echolalic" speech behaviors, increasing spontane- 
ous one word and two word phrases. The "vocabularly context" of each 
child's language curriculum is particular to his interests and needs . 
Some children are trained with household objects, fruits, and articles of 
clothing taken from the Peabody Kit. Other children at another stage 
of developmental learning are work^^Wh colo^ ,-^^^^^5 ^ "yes", 
"no," numbers, letters, etc. (Varied ^^^^^^g^^^ theJ^ 

materials accompanied every stage of the child's learning through these 
sequences.) . •. 

Again, all curriculum is introduced, presented, and altered on 
the basis of the Julj^ ^^p^i^^^^^^^^^ 

the skill, etc., has 





recorded baseline and 

been attained according to a previously set level, the child advances 



toward a 



by all the staff. 



lERlC 

















GMnic zf or Exceptional ehi4^^^ 
pfeschool Unit Plo^r Plan, Pactlities 
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cabinets 



lERlC 
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^^^^^^^^ i^t^^ 




iKl(BdaBlj Ma:c»n^^B^ 
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do^s jioi thro^ used 



distractibility accoxmt for most of the off -task behavior. Being an 
oppositional child, Brian does not readily follow specified directions; 

L^gstJi^sglg^jgll^g^^^l^^^^^ 

opp6siti^n^|g^J|^kyu^^J^^aB 

the window b^Xn^^l^^g^^^JR^fltsgaWof 

ittSS^s. Hesag^^^^p^ of the tasks with glee although he 

Igg^^gftCmit^seggyo^^^^ s 



i^nig^. He sai ic^^ ^^p ^ggg^H^gf^grSffifpg those he is 





^ Play and Gr ^K¥€MaM MBmroK8S5 lnmTa lway play cooperative!^ 

Vttorsexv. he^^^j^^^^^^^^^^^^^^^^^^^^^^g^^^^g 
^ms to be a ch^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

B^^teMtUCTMandrtoeMBe^^ 




■andi kigsfiMRfe iij^^ina]^ 




^SSd aaanaflBsehasloi^^ 

JS^^Ijtf^^i^Miathei acMi^^ 

tfgtrgiiielSMSjtTOCturja 

J?lesM6jrttteen«tjsksy^^ 

riewlidpttentalBpricri^ 

p^gM !«HMWiaaBbei^^ 
wetimae Mtegggraae ^^ 




U, 1973 



i«atjiawB iiMia^teMi3^^ 





BiwiMBjaittancjaytQJ^^ 



tsstjMksi 
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Proftle 



;Nane:: Kristin^ 
^^^hda^e^^ June 29 > 

spates of ferminat i on : 



1938 

December 9l, 1972 
Apiii 26, 1973 



IlescriptjjDiv : Kristine^as^^re^ 

of ijn^lx^gegKC^^I^ro^ 3 V 

jbjjc^ivelMK^i^^ljMpr^f^MK a si^^ - 

phCThaa^comT^leted^^^^^h^ Kris t ine was paxTed wi tKS 

^^^^^^g^^^^^B5^§^gtenai^^^j^^^i^ diet 






t in the sett 




tt>^gb^5talgSSti20 ^^|^ ^ 

l ^l^gi^ EaTiffsg^xpireagga 

g^ggjr^^MSHdMBy^^ ^^^^^^^ ™^ ^ ™- 
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on l^^^a^;^^ 



andr sK^: v?^^ X^^ ^ i^ff^ 
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Profile 



Name : La^ Raiida :-- 
Biithdate: $jay 31, 
Date^of^dmrttance:: 



1968 

JarAisry: K 



Date o]f TeCT^^^^ :Maj' 18, 197^ 



^3^£Savj^^^^^^ .UpjidaiK^ 
social reinforcement, but does not initiate play vdtli other children. 



pg|^^oM@^pJ^ro:M xagsb pic'< objects^ph 

MK«aiaaiahe^g^^^ ^K)r^^^ she used fer^ 

^ ^gj^^ ^^^^^^^^^ ^^^^ ^^fe^M^^^grn pages, _ 
^r^iutriti^^^^^fe^^y^^^ ^J^g^M^S^ d to tl^^^ 



eswandibr^akmipManjc 



j^^afcei»nut ri t iSpns 



jxa^t^at a^t arget^tugftK'^^K^vri^^ _ . - - 
^^ITOSHi her left li^ ^^ ^^pg^^^Mffife<MShe«is able to catc^^^^ 

^roroi^^ ob j ects and ^^^^^W^^^^S^^ ^^^ _ 

_ ^ ^^^ g^Motor: On ei^^^^ ^gf^^ ^Ig^pl ^ La Rji^a^c ould not liM 
^^I^ ^CTft left h ^^^^m w^i^em^^Q couffl^^ up 
^^^^^^^rSgei ^^^^^^^ ^^i^^^ p-ga pjajM^^ ^^ 





>^ ^^^ro^^ffi^y sBi match th^^ ^^^^ ^^^^^^^^M^ffl^^- 



wi^ fiisMrJlMMMndM 



_ „ _ |Gp ^nit HrSg^J&^^ 

tOTi^OTffl^^^^^ffll^^^^^^^ii^K^M^ffl 

verbalizations, but none were connected to form coromuni cable speech. ^. 
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Cognitive: ^g^^^ ^^g ^^^^^ ^^^^^^^gtg^^^^^ ^^^^^^ 
visual cue. She can ^^^^ ra^^^ ^^^^^^Mt^TOFgt^^^lq^^d^ ^ 

^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 
latenrjga)^*"^ — ^ - — - — ^ 



p)pemcasjeimanus3:^ptMe^ ~^ 





are down to less 
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and looking away from the child. Immediately, after the triUing has 
stoppedy^the th€sraiS;s income verbf 1 exc^ange;^ ev% k 
eliciting an "Echolalic"' response: "Say "Good girl." LaRanda 



now wcd^tzes W^^^^^^^ ^otKer chMdren in ^ he pi^s (diool^ 



4A 



Profile 



^Kxtfi^at^: /August 25> 1967: ^ 

Desci^ip tac^h: Phvll]?ri3^ a^^^ si x ?>iear old 

-gl^pn^tQjg^^l^^ 

gfllfoid or arm is raised pre-sj^^^g^^^^^gB^^ggdg^^ _ _ 



^^^^Ive Ip^^ ^^Kj JU ^MHa^KlSffi j sessjorT ^jieaf t with £ii^ 




|§^g ^H^i^g^ ^^l@^ j^^ 





4S 



imable to discriminate between his written name and: the other child?^ri's 
n8jels% His receptive language was Ifravted to £oli^^^^ direc- 
tions and s in^ie'' sijigle ve^Sl coipands^^ as , open the door > turn 
of the Itg^^^^ stJ^d"^up. At teiTnlnation, Philip was able to name 
the parts ofJ^^^^^^ a mannel^in. - 

coirejctijfeV j^aining^ Hi^ expressive ^ 

iin^^i^g^^i^ ~ ie$t er5;o£ 

Bl^K^^iimd^m^ -- ^hi^l^ s r^ep^ ^ 

incf ?f sed =f^^ inclufe Verbal sentence.-a 
n^i^n^^aSd^sc^ 
I^^Mi^^ H^ia^iiij^t^^n)^ 

_s1S@3s^Sbu^ ; : : \v - _ : y --: 

; Percept^l-ft^^^ 
cfft^withjsci%Mr|Wo^ 

itta^o^Jil 1® 

j5^^^^:^ffl:aa^i^MffiC^^^iM 




^^^^^^^^^ ^^ Mlg c guM_B^p3%^^^^ had m inor 

tions in ^^^ ^^^^ ^^^ ^^^^^^^ ^^^^^^^^^^ as a ^^^ ^^gr 
tSjaidboatal^^l^^ ^^ffiS lett^rsw ^^r ~~ 

^^^^^^^^^^^emc o]xVM ri^^B!^^^^^ ^^^^^^^^^ ^^^H ^ sort th^^- 

tSxi^ ^ ffl^^l^^M ^^B^ ^^^^^ ^ P hilip ^^^^^^^ ^^^^g 

^^IB^^^We'S^y'^^^^^^^d^^^^^^^^^^^Sl^^Hi^r tte^gig^^x 
in academic an^^^^^^^^^^^^^^ ^^^ ^i ten to fifteeri^^ j^^^ 




m 
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Matterials 

lyfeterials from variou?^^^ 

Parents were trained to make materials. The preschool had access to 

afiftr^^st/>i^ ^ - - ^ 

The folrl^ 



I4atefj.ats? 



^ I Per- -Visual 

Groses: F^^ M^tujLlr 2^ 
Mo t bi'- So 



Jon- 
ce 



o1fj^t^^z2:f^ 
circle puzzle 



;^ei>mAtric^ shape and co^^ 



stick puzzle % 
foxan puzzle 
colored blacks 
magic slate 

consecutive r^g^^^^^g 
chalkboard 

object boxS^^jS^^SM 



blil^^^QM^ 



^zipper boards 



jsp^jp 



X 



iXf 
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Materials 



Fine 



Mbtfor 



Per- Con- : 
ceptual ceptigl 



climbing 

?bilshce^be^ ; ^ r 

mtiltislsnsoiy nxin^^ 
stable slttjjij^ V V 
^picture cax^is - : — ; ^ J- 



X 




X 
X 
X 
X 

X 



gj^^ic a 
board 



alphabet b lucks 



X 
X 

X 

^x 
x7 

X 
X 
X 
X 
X 

In 

X 



X 



X 

X 
X 
X 
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The staff f oimd the f ql lowinig pub lishtng cbi^^ies * catalogiaes 



rla^^n^V New Jersey 

Jf^ativerEcto^ 
Fort Worth, Texas 

Creative Playthings 

ErXiS|^^^ 

Niles, Illinois 




Form Scmlp^^ for Play 
Cucamon^^Gf 1 i f omi a 

l^gklin Watts 
^mr yovk, New York 



Game Time 
Litchfield^ 
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Initial Contacts and Referrals 

In order to inform existing special education facilities in the 
Lof >^g§les are^^ pixjgram^^ at?the Uni^^ of 

Soiit^^g^^eati^oinia, 

8n>l sl^rces prcyi^ednb)ri:thev]^rS|K^^ fgHoVing llst^^^^ 

n^^gn^it^jMi^rtjomdLnd^^ ^Iso tb jvrb- 

vide next year's preschool staff with possible contacts and referrals to 

obtain^^i^ldTCn.^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

p|23^H^I^eS^^^^^*Nyi 
"L. A. , CalilfolSirtWei - 

Mrs ^g ff^TO C ♦ Cumow, 
jEfStMSM^MShOol ^ 

mmmo&^^^ mEif , 91602 



^JiMjfe j^gj ^AfgnuemS^^^ ----- 
^^Scto^B 

"^gg pgRMN^^ XcHi^^ic Inst. 



MfajfennglirtjfeTffle KSSg U 

l.A^gaa iE«9Q0 2^^y 
269-0391 

^^pt^M^Bcs^&rin. 

■MSMSia^ssHBgi 
pagap!Mgiaateg'i4p6a. 

■S»Bni3%krantiaSaK^3^^™^ 
*1 9aM^^ ^t tp5^^ ^ 

BBharljesiLei^iaL^pBasai^^ 

pla ne^^j^jr^a S^M 

iggSOlgefflinel^giM^M 
ilfflSM ^al^S «9ffl>66 ^W 



Vicki Graham ^^^M 

l ^mStaiG geSiBSS I^^^^^^ 
ftDrMStj^p^EgHri^ s^^^M ^ 
IflniMBgi^gM Egt^^^^^M 
^^ p(^3^ffi)^iiatri^ ig^a^^t« 
^QaWestft goMBlXzi^^^^^^W 

l^^^ai apftiq gog^a^^^ffg 



r-9361 



Mrs. Ruth Perkins 

l5>Maati5 nRo]^K B JSiWglilfa^ 

L.A., Calif. 
295-4555 



Director 

i^^^^^^^^^3^.^Centeag; 



Santa Monica. California 
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NpinoM tevine> Prxn>^ - 
Eacifiic BouIeYard'Schooi 
5714 Pacific Blvd. 
Huntington Park, Calif • 90256 
582-8373 

I^25^Blidl^ 

L*A,, Calif. '90007 i ^ , 
731-0703 




ft^icgHpspi/taJp 
2400 $• Flower 

747-4481 



Dr • SXd Russak 

(fet-^Fati^nt Psychiatri^ Clinic 
lISg->Cotmt ^ 

J^37m Mi^si^m Road - . 
L^A., Calif. 90033 

lD*^^^m|^Rimla^ 
4758 Edewave 
San Diego, Calif. 92116 

^^gu^E^j^|?S^*^l for 
^Edi^^^OTal^w^f^r^^yr^ " \- 
5981 Venice Blvd. ^ 

t^fe,-?X_afi.%^z^^^^^^^^ - 
937'-( 



Dr. Janet Swxtzer ^ j: v : 



iS[3Q:ance ^^ j^^i^i a ^ 

I^ ^^^^ ^ ft^^ ^t i on f^ 
^l^igd lGlfia 3]^^^^,^M 



Director ^ 
California Association 

B gMA ngSl^^g^E^P 
831-8644 




California Association for 

122Spa^^^^^^^^g 
Suite 312 



RlCi 



UfJIVERSITY PARK „ 

; . LPS AN^iesp GAUFci^ifi^e^ . - ^ 

■ • eCKOOt OF EOUCCTIOJ^ 

BERT B, liUTHERFORO l>B>mmm OF SPECIAL mXiSTV 



0£ 




with chiXdtea idth gs^ycr^ p;.-oblgi'.3, E::causG ci yoiir iywlvenent with ^iheaa 
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S3 



Puturr Pro j ections 



1. 



2. 



3. 



^^^^^^^^ be set for ^^g^^^^^^^^^^^^^^^-^^ 
^aag»gSl^^& needed to d^^^ffl ^W^^i^^^^feeM ^^^ 




yA^MBiMmtaDP^^ elicitedT at 

^ ^^ Ml^roaj«Ka£ ^^S full-ti»e paid^^^^^jgg 

^ ^^CT B^^MBl ^^^^M aro^^g^TOTOren benefit ^^^^^S^ 





^v- n^e potential of pareM^^ educational facillta^^ has 

c^y: recently been xec^gni^d^ ^n tlie .past^ znoft^ parent 
projgrams^trtxlizedpa^^ 

^30^txUSti^^ ^nigbSt^a orie- ^ 7^^: 

^o^he pHmai^r 7a?n6<|ims^ 

tion loay find that a problem exists which can best be resolved by mutual 

^tion?^*^^^^^cci^ ob 3 e(^!^^^^^^^^^^p^ftS^t<rpr^^^^^^ 
^fig ^the skills ^g ^^P^^^^^^^^p^^pl^^ty ieir functT^^^J^ 
P effective parent^^ ^^^^^s ^ ^Kffl ^ ^^^^ ^^^he third objec^^ j 
^ve is to facilitate parents in the acquisition of a positive first ^ 
^^ience with s choo 1 .^^^ffi^^BRrQUgh interaction with thei^^^^^g.^ 
^ the classroom, and wit^ ^^TO TO parents, they can more fully ^^^^g g 
^derstand their child as aiig^^^ndividual with his ^owng S^^^^^^^^^ 
and weaknes ^^|s^^ ^^_^^ ^__^ ^^^^^ 

following competencies t ^^^^ ^^^^^ ^^ M^K^ ^^^^^^^^^^^ff^^ 
^ 1. TolB^^^&^^^^ ^PB^^^ ^^^^^^^^^SalMiecess^^^^^ 




c. To covm$el parents in methods to continue existingi. 
Ij^^fcciSct^ jfrpni:;tho preschoal to thr 

di. ffi^l^^aiiz^^^^^^^ resources 
and facilities. 

To enable parents to develop teaching competencies within 



3. 

^pMnSSe^fhat 



tMl^tMiMSS?^^ 1 S 

jections on their child's potential abilities. 




part ^^^^y^^^^^^?^^ 

^^fll^nd written reports .~ Fdrmfl^ ^^^ fl^^^^^^^nces 
each week 1) to discuss the progress of each child, 2) to describe 
materials that were being used^ 3) to disaiss immediate and future 
goals for the child, 4) ^^ ^^p f^ possible jtg ^^^ ^^^ ~ 





^^ ^d at home^^^^^^^^^^^^^^^^ ^^^^^ ^ ^^^^ ^xc^s ^jy^^l^ 

^^^ffi^ ^^^^^p^ ciai^^^^^^^^^^^ ^^^ plans we^ 
accesgltlMtMSBgT^^^^ 



igffiMffisibaftavi?)^^^^ 
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sessions and had the opportunity to begin; applying behavior techniques 
in smsill groups with guidance. In Phase 111, parent involvement yas 
extended froa participation in group activities to formial one-to-pne 
academic teaching situations. - 

PHASE I : \ ' ' : : r " 

The parents observed their children in the classroomWd paiti^i- 
pated in an intensive behavior class.. Training jnater^ls for 

the-parent cfass cohsi^^ted^ of Wes l^y Becker 'is Parents are Teachers 

b^fcD^ii?ht^:L."G6bdv^is?^ 

entitled Rewards and Reinforceaents in Learning by Lee Meyerscn. The 

ig|^^^s||^^i^Q^lMi^^^^^^^^^^®^^S^^^^"^*^%fe~ 
iBj^eTsuch^ ^KWro^ ofT^^P^^^ 

Jlraphing data^ ffi^^^^p t^^ffi ^^^^^^^ nt and time-out ^^g ej- 
^^s, shapin^^^^^Psnd tg^^^ ^^^^ S°'^*^Q^^ assignmeT^^ 
ai^Iu^Sfflf^^^^^g beha v^^^ F their chi l^g g^ be accelgated 

decelerated, recording behavior at home, analyzing antecefj^ ^^ 
= a:gn §spg gteffyMt§^aassj §^^ in theigg j^i ld^n's enW^^e^t 

S^^^^MPbehavi^^^^^^^^^^^^^p^^J^HSffl^^^ 
fisted of acty^p^rac^^^^^^^^^;^^^^S^^^|^^£^f^0M^:' 
TKfllJijstg^ni^uerTitr g^^ . 
^children and analyzing tearher-cffEifSS^f^cg^p^^l^^ _ 

Parents spfWt 5^gg§^¥^feiMl§Sit^SpM|® 
M$^ff0i£i^.Js§h&vioi orl^afiilWl^^Ji^^ffllSS^I^^ 

the guidance of the preschool l:eacKlj^^^^^^^^gi^^|^| ^^ 
^academic seslIMI^Mchsff5§pfi n |g^?g^ ^ 

and nutrition.. Dui^^^^^p^^^^^^^vi^par^S^e^^^^ L 
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apj^ly the behavior modification they had learned in 

the first phase of the project. Parent- teacher coinpetencies in this 
area, as well as other aspects of classroom ^^^a^ analyzed 
throu^ discussions v/ith the pi^^ coordinators, video-tape recordings;, 
md conferences with classro^^^^ 

PHASE III : / " ; ' - " ' 

The last phase of the parent train^^^^ 



as behavior recorders and teachers durt^^^ three academic periods off: 
the dajf.j Each parent begad as^^a^^^ vmde^:" 
;thf^ guyi^^^^gf As: eacK 



^P^l§^;a6ftt^^s^hsibility^^^^^^^^^^^^ ^^^^ ^^^jl-st with and ^ 
Wen without supervision* Ig^^^T ^areWs" S scime equa 1 membf^lKoSr^S 
the teaching sta^^^^ At this time parents were responsible for pl^Sfi^g: 
and teaching th^^- opening, music and selected ai^ginic^lgs^gmsjg^g^d^ 



spent out of ther^SlMs room v;as utilized for v/orking on pare^^^mag_e:fe:d^^ 



tional materials desigrte^x^lho teachers and ev a luat in gspgrejfg^artigfe 



pation within^^M^S^^^S 



^^y^^JL, begin behavior modification closes several \^€e^^^M^0f^ : 
^^^^^^^^XQ preschool opens so that pafSf© will have t^^^^rK^^: r 

^jS^^^^^^ j^^^^^ ^^^^^payra^ from ^M^^^^^S^MiMSu: 



^^^jg^^^e^ggp^pfi^kly curriculum s^^^g^^^ 

fe^^^^^^^^^^^^i ts • €^^^^^^^r^[ 



J:*V iga^ents V^^^^ 

iii^^i^og ^giei^ pres chool .bi 
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6. Terminal objectives should be stated for the competen- 
cies parents should exhibit after parent trainxTig 
classes such as: 



a. 



b. 



dv 



Parents will be able tp successfully apply gener 
behavior modification techn like reinforcement, 
timerout;, shaping procedtix^s wi^^^^ 



Parents wili be able ^tb construct approprijite 
learning materiftlV for use in the classroom* 

Parents will be able -^^^ within the 

ciass^rdom vomf^a^^^^ wi^h any of the 

preschool children ♦ - . _ : 

Pareni^s WtH j^^^ lessons 
]5uch as opening V musicj mutri^^^ 



Parent Responsibilities 
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1. 

2. 
3. 

4v 
S. 

7, 



Attend and participate in PreschopX Project at least 3 days 
per Keek for^^^a^^ total of 6 hours (2 scheduled days plus 
Eri^ay session- -see below), : - " 

Make »^ 'any jabsan^ 
coordinator w&^o was^^^s^^ 

Call one of the rpeople^^ ^ " 

absence "by ^parent and^br^^^c^^ 
least ibefd^ 11) fOQ^dnv^^ 

Submj^ wgeklyV^e^dot^ 

Pil^ out Midi retum pi^^ / 

by the fii^t"da^^ ^ 



fake teaching materials for use in the classroom. 



SCHEDULE 



^MoiK_ 
tCinda^^ 



Tues . 

lE^st 



Preschool: 746-6277 



Ronr 375-0145 



Wed, 


^ ^^^urs^^i^. 


Fri. 




€lratorii®W 




t^jEri^t^ 




^sMarvflF^^* 


^"^^harpii^^^3^ 


^Marva^v 




gife^zton 










^^^^^^^^^^^^ 


-^^indar^ 
Ron 






Jackie: 721-0218 















Linda: 394-1354 
Marty; 276-7529 
Helen: 796-7980 



Vicki: 393-2541 
Jin: 257-5626 



1^1 




Each child at the preschool is considered a unique individual 
with different needs and learning styles. A variety of methods were 
used: while working v;ith the children; however, it wis decided to^usV 
behavioral tedinique^ as a facilrta^^^^ for individualizing instruction. 
Behavior modification efficiently dealt ^^^w learning r 

styles, attention, and transference- of learned behaviors • This system 
prodded for a positive iiclassr^^ maximized sjfceess 

ejqpeHienc JS f or each^^^dti i^^ program , based 



on contiLtm essessmont provided teadiors with sps?i f i cr dat a for^z _ 
^i^tgniii|^?^dt i^J^ 

^^^Bg^j ^^^ iiu3Hdi^S^t^ 
«OT¥l^?i^T^^5ifsi^?l^£ 



ishaping, and stimulus control. Successful applications of behavior 
modification procedures to i-^arious behavior problems have been docunlnted 
^n ^^m^ j oumals such as Jo^smal ^^^pplied Behavioral Analysis. Ch^4 
i^^^^ ^M^ lp ^iS il ofJI^^l^g^^ Child Bs^^^ty> Behavi^r^llej^tich 




a ^^a pg ^^^g ^t^^^^^ ai^^^ g^^^^gat^gnyo^ joumals^(^^ 



finds many studies t^hich doc^ien^ the su^e^ft^^t^spygr^ggjiff 
^^^^^pttings . _ _ _ _^ ^^^y^^^^z^S^i^^^^^S^M 



lev^^g^^^^^^^i^^^^^^^^^t^^^^^^^^^^^l^^lK 



grams to the child using reinf6rc^^^^^^^g|s^^^|^|w^ 



i^^^^^^^^^^0iato clftp^^aisiiS^^^^. oni^^ 
^(^e-to-oiie)^^|M|^^^ incl^.ng^^j^jgging;L^^ 
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verbal praise , touching, kissing, tokens (star'* , animal stickers , 
etc.-);, and music was us^dscontinuously throughout^ t day-, 
Informtibn collected vfrom t^^ plans regarding the amount 

of success anid rate of l^arning^1€rom parent teacher meetings , and frgn 



dai/ljr-and weekly staff meetings was vusedf^^ formulating decisions on : 
ea<S (Arldis movement t^^ 

dbjecg^y^^^ regarding 
^the s t re^^^ e ct i ves , mdZ 

the^xonsi^t^ 

^ment prQgfffi>Affli^^^^^^^^Bu MM^P li^ ^^^^^ ^^^^^ ^ 



^^^^^gk^HPlS^isgSff ^^^ ^^^g^^^^^^^^ffllSr^ 
^g^ ^^^^^^^^^^^^^^^^Wl^H^^^^unction of shaping was 
^^^^^^j ^^^^^^^^^^^ all learning situations. A desired^g^^ 
come of thlsi^p^c e d u^^^^p^i| g^^ e in mo^^^^n for each ^ ^^fe 

such ds e)Mbi^^ ^^^^^^;S^^^^^m^^^^^ K^^m^^ to j ^^^ ^fe 



and al5<^^:<mtift^^^^^^^ 

iwell as discussing pfiscHool activities* Hi:^^^^ 



ffiS^egl^igvWith ingg gj^pgiM gEfceh^^ 



ing>^y^Uing, crying, and excessive non-attention to task, etc., it 



^^te(>3^Hi;s5i^£ e^^ 



^^^aaJ^gjigaon|a^^ 
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from verbal and/or visual Interaction. This time out procedure was^ 
always conducted within the classtoom; When a^child^^^behavi 
disruptive and distracting to other chiTdren> time out procedvues 
eluded removal from the classroom. Once a c^xld was removed fron; the 
crass;Som by the teacheij^ the: chrld wa^ placed: in a chair in front of 
the^ teachcaf ^p the teacher, 

llie: time-ou^ , ~ - ^ ^ .^^^ 

V Ur -5tud^ 



pi 



child xS Va^C^^^^^^ ^^^^^^^^^ il 



5. 



If chi^jfe^^^BSjgra ag^ mkj^ to gel^gj^ 

of c ^g^ ^^g^ is re-ti^^^^^^^^^^^g H| 

A^^^ ^^^ jgdri^SaaM^^ ^^^^^^^ axed grip for 
2 ^^^^^^M^^^ ^^^^^^3 ^^^^^^^ and place 
chifd^^l^^ giMlu^^M i^ 



^^ dl^j ^t^i^fei M^^^^^ iiiiJ^^ held 



^^mito tHe TiiiH5"fie 
a^^^tionEvdthMth^ BlflSr dft 



Cottsff^^nc:^^ 



iwhich jwere^taxrh^^ 



l^^^^^^^^^m^p^gdu^ll 



6S 

part of any pngra^^^^ these procedures provided on-going assessm^^ and 
evaluation. Tli^ reisuUs of the behay management program ar^ 
illustrated and discussed in the^ f^^^ of this piqpier. 



Observation and 
PsydholiDgtcal^test sw 

or^ not 



e^^nressi^^r^d^^^ 
su^icgftntl^ 

ddl^KtoSi^r^ 
jUBdeMta&litKite^r^^^ 



ixequigrerottexpr^^ 



^gj^ W^^ft^tSgB^^ the dir eM^ ^ 

^^gg^ ^^^^ pPSHiratg^^ ^^^^^ g^iin^^^^^^ so as to make^^ij 



^^^^ft g score inv^^ ^^^ ^^^^^^ ^^^ ^^ ^^^ ^ ^^^^^ 
^^ ^^^ ^^ ^^^^^^^^^^^^ ^^^g^^^^^sessment |^^^V 



airtti^ndtvfc ii^ 
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Therefore, behavioral: det^^^^ the educator with specific i^for- 

■atibn about inter- and intra-lndiyidual ^iff erm . Ai^^eiducjation^l 
sjrste* bas^d ort spcc^^ 
dif f eixtnces . A syitaatwhi^th^efpli^^ 

J.Sf pwiat^ijMrtjiOiv^^^ in^fKi 
^al»»tIpn^^^Vpca^^ 

a;^SSis^^i^^i^iiW^^>i^^ 

dgs^^^^l^Hes^^iiSt^l^^ 3^ 

^^red as ^^^^ ^^^^ ^ ^i^^^^^^^Bl^^^^^M Evaluagg^ 
be a useful pi^f^^^l to those^ ^^^ ^B ^^^g^B n coi^^^ . 
tency, effectiveness and ^^^^TOfl^^^ ^^pf theiFelflorts thr^j 
a decision making nodel. (dE ^^^^Sg^ ^ . g^ ^^rr 
lip^^ ^^^^ servation t ^^^ i^j i^^^t^ ^^^^eschooi t^ 

^^^^rigetgdwf^^^ro^^jwct^^ ^ Pro^^^^ ^P^^^ wj^ ^j 

^^^^^^^^^^^ 
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^ ^gre^entrance dita on functixming le^^ Indlyiduali chU 

witre recorded over five conseicutiVe sessions • ISe^&ta vrhtch Was 
^M>]4ected/xecorte 

ski^ii^ iy:3^^ob«ry^fo^ 
isMA^ SOT^ of fliir^datia^^ 



evaluation of the useful^^^gg^g^^ techniques* 



1. 
3. 



consoiaaiiQam of infoimajQ^im)!^^ 




^^^apgft^ca^^ for t; g^¥g tj 
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NAME OF FORM: Activity Periods 



INTORMAXIONKeOLtECrEDr: 



fcfpi^^Sijg^ict^ is^ ^tia^cd 



tgj^g^^^^i^j^jlt^ 



JElMNOLO gY; input ^!jCTSoi> ^cJ ^ngA^ J^^ recei^^l^ 



6t 



NAME OP FORMt Anecdotal Record 



INFORMATION COLLECTED; subjective information about the child which 

jCgjjltglStpgjgja or child's 




JFEWINQLOGr?^la e^tSMm«ibeMMafc ^^ renoved 
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^NAMEsOP FORM; Irttaractiph Tally 



INFORMATION COLLECTED; the ntniber and types of interactions occurring 

^Jugrtng^a^ s^ 



RE(X)iyiNGjMETHOa;^^ ^^ftffg^^ (sizcWfSt^^^^^^^ 



flEIWINOaSiY; verbal • v^^^ ig^t^^ ^^ ^^^ ^^^^^ - 

^^^^^^ ^^^ d ^^^ M^Rl^^ ^^^^^^^^^ - 




IKTERACTION TALLY 



STtTDENTt 
TEACHER: 
SETTING} 
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HAHE OF FORM: tesson Flan 



INroRMA!flO^ ^ 
xfU^?ns]^^ in fliciting 



^RMINOFaW^^^ 



^i^^gi^ - n^^^^ ^j^^^^^ ^Rja^and c^^^ 
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NAME OF FORM; Objectives Sheet 



INFORMATION COLLEC TED; _pu;gil progress towards terainal objective- 
Kxevisxons and updates 



iREeO^IffiS^fiEII^ ^lc6ntiw^gstafI^ 



TERMINOLOGY: . Terminal objective - behavior Which child would have 
^ EnroutVo 
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NAME OF FORM: . Preschool Baseline Tasks and Levels 



INFOMIAl^ON ^OliLECTEP; titrlizing irifoimation from Frostig, Kephart 
and Myklebust, this i'onn provided a concise method for obtaining prese-nt 
fw^tiMing -leve^^ Woulid serve as the main focus of* the 

-^rdgramV ilt also provided infoimrtion needed in planning the child' s 
instructional program; ' 



RECORDING METHOD: tally of initial entrance skills and abilities. 



TERMINOLOGY; self explanatory 



IMPLICATIONS; provided informal assessment of child's initial function- 
ing abilities. Information obtained was useful in program piaftritiii| v 
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PRESCHOOL : BASELINE TASKS AND LEVELS 

Student 



Teadier 



Date 



(INDIVIDUAL SETTING - 1:1) 
1. (Gxbss) Motor 

a > Balance^ posture: -^^^'Walk on balance beai." Demo * 

^^^^^^ 

^^ ^^^^^ ^^-^^V^^ ^^6 ^^N^^7^^ ^ ^ 

ladtation of Movement: '^l^^f^fyS!*^^^ ^ 

r^^y ^^^ ^^ one V ^ v ^ 

1. V 

2. . 

3. 
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1^ 



^c. Tactile - Kinesthetic cue : "Use tliis tenplate to n^e 
a shape on the paper," Demo. 

i. 

2. 

3. 



_d. GontTPl of JMvement 7^^^^ cuo: "Connect points 

with your pen. Deno . . 

^ 1. 

2. 



3. 



Jl. 
2. 



2. ^ 



Dovablc appendages. 



J). Symbolic (Concrete) stimuli : "What is this?" 
3. Piece of fruit 



e. 



aepro'^tco Botor pattern f ith visual information: 
concrete object and ask to " 



d. Identic synbolic material with visual/auditory cues: 
"Play pictttro gane. I'll say word, then I want you to 
point to * " - 



^1. Peabody Pietism Vocabulary List, Plates t 1-14 
.2. Pefibe<^y picture Vocabulary List, Plates #15-24 
.3. Peefcody Picture Vocabulary List, Plates #25-40 
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NOH > ATTBTHON TASKS : "You cmplzy with this by yourself . Have fun.« 



.^uiphoust^^^c^^^ clay, p^^^^ 
l)v pinier: puzzles> p^^^^ 

j5. Motpr: blpcl^^ Jtrap^ropev ball^. 



SETTING) ' 

4. Rhytha "Pat the table with your hand. Follow He." Deao • 
OM iAxi&^ 6m st^ - constant rhythm 

^^^^ Qn^^^sSi^ 

J^d* l^^^^^fe^^tip^ - LL • RR 

. 1. l-2^3--1.2-3 - 



5. Perceptual - Motor Matchinjr^ 



ool. 





INFORMATIpN_C0LLECTfiD:Ji 




RECORDING METHOD ; monthly 



tfERMIHCaaSa^^p - those |Mks:^idi-were being taught to child. 

inttjej ials usedMaflo^taia^awBich te acher utilized in 

^Bllne inforna ^^MEMg ai^^^^^^ to do a task 

progress ti^^^^^^p^^aditeBimB^ tetoward ' 

remaining iffl^^gaM^Ba ^^fekroatBaMB 

general reconaiendation aiigy^^B:! 

Mi»£MPdiHTOiBB 






EDRMAMOO^^^BB^ during an unstructug^p^^^ 




^^Dl^^gffi^^^^^^^^^^^^^^e cording 









mWmi^*n.OH^hl£CrE^ mnber of words, and/or sentences initiated 



iBEgMagNjaHHlPtt^ recording (count) 




TERMIWOEOg Gfe^^aa^^ ^^iaiy^rei«>gnitablemWor4zdrasent e«i1 




K^^^ ^Mffireschooi model .""^^ ^^^^^^^^^^ ^ 
l ^^^^^^^pi^ odllusttate and eva lu^ei^ rtss^^^^ ^^ ^ 
^^^^ ^^^^^^n^ ^sxilts are dravmlFron ^^^^^^ ^ffl^ 
^^tt^^^ ^^^^^f ot jr>pjg pji|t e for st^ TO^R^^E^^^^^ 
ttindtr^ ^TO ta that was^^^^^^^uld not bo g ^^^g iWmM 
sl^^^^ ^ffecause no t eyer^^^^g developed the pre-fi^^^ 
s ^^^^^^^^^^ lie t^ ^^TO as assimed that 
wott ^^^^^^re adTTn the att^SHSf of skills and cometeSElfswAia 
flirther^ ro ^ m ^ results is to illustrate the effectiveness 
•n indivld^^^Ppi-gram for each child. |^ 
^^^pea^ Skills Assessiaent is a description of various skills th^ 
eve^ ^sjrfl child should ecquir eM^i^TOBl is divided into two|^ 
sectio n^^ff ranco which lists the sk^^^^hild had prior to |^ 
SrepOT^^^^KTes ch^^posxaa end termination which lists skills that g 
TOg j^ ^TO d^^ i ^ ^ro^^ tho seaiostcr. ^^^table i ^^^^^ M g 
first naE TO^^ H^ aaMrBW^l^^CT?TOK^ p^ 
twenty> ^te^^iroWmMia^)^t^M^fQ^^^^ ^ M™CT 

Brian (Bi^BM^ ^m^i ^ ^^gg=^^^i»s^^^P^^'^S^ 

skills, andFPM M^^"^^^ro^^^^^^^'^'^*^^"***"^^^'^M 





S ^EW S^ffoy drink onl ^Sp 











H 

|0 ll 










K L 


B D 


"■^P^B D. P 




D, P 


K L B D P 



Goes to toi Ifit wl^ i ^j 
clothing 



With 



Fltishes toilet 
Hangs clothing in locked 
Puts on coat alone 
Buttons 

Manages zipper 

Ties shoe laces 

Juaps from 12-indfflWi^ht 

Skips 

Catches ball 

Puts thi^PpKi^Bli^WSpther 

or more 



Piifea^^p]^ 



D 
D 
D 
D 
D 
D 





HoldlTlfiB^^MCorirect ly 

j:ats^^^ll^ro 

IWgi^ eaBg^i^^nin^ 



K L B D P 

K ~ 



iERJC 





B 


P ^ 


?m 


mmm 


■BMHf^K 


B 


D 






B D ^ 














D 


























1 II 

iBi 




has at.tained^ffl 
A 



^ffsures the degree to which each ch ^^ 
afgBWSgavlor . The scale is divided into^^ffl 
^M ffl^^ a childAannot do the task, a t^g 



would indicate par t^^tTOu aent of a skill under cons t^^MCffli^^^ 
a three w<^ra'iRW"1weragria^^^^ 

fflffiillMieB ^H^iM Bili^at with a minimum o£ ^geMigStQnw^ a fi>^^- 
wQuld indicaTOOTMb^^rget behavior ha d been rea^^^B iT^dqpeM ^- 

which the chnPr^ prmj^B^^^TO^^R^roai^^B gsa^ 
Kriii iW ^ro iTOhagitpffiK ttcgm Sa 




Ftgiire 3 • TiMe-Out illustrates the decW^jga^^^outs for a| 
child over the seoester. The ordinate repR§lSl?Ml^S^Mfiffl BS3 5ite 
Jtiae otffflgg ^^B^ ^^uted for three^gS^S^ t^^^^ ^^^SWiSiig f^ 
^ ^t^i^^ ii^^Snlr^^^ttixl^ ^il^^gi^ 

which a^^iSjrdB^Ki^^^ ^gM^^^^ S^t^ 
jtlS out freq^^^roM ^BlfeasmiaaTO 

W 2*7, La IUtndWl ^^mHgm»gt^^^ - 
of 1 at »id stibesttT7iKSAmmiS ^M£K^^ — 
overall decrease of 1.0 ifflgilMBE ^^MlOTacjam^^^ or] 
gri^h did not have enough tim^< »i]SgQ»^Etj^ Kia^ 





Ion the litKW Wi^^^^^iJ^^X^^Mm&^nmsm 't^^t La Randa || 
aado a gain of "fi ^^^^^Mtrog^TO^BW MigBously not a 
th« pre«r«qui$i ^i^^^^^WMiag^ M^ ^Br^a ers were trained 
I in adidni$tration^i™waKl»irsts»«^^ 
ient was aade by the siMea^ 




the assessa 



IMPLICATIONS AND CONCLUSIONS 




^^^^^ ^^^ ^^ ^^^ ^^^^^^^^^ ^^^^^^ ^^^ ^^^ ^ 

through con tinjwas«a3SjBSsaen t^o ^|^^B^ y ^^^^^^^^ ejj^ 
research methods. However, evaluation of the data coilected this yea.^ 
indicates possible directions for experimental design research. Po^# 
tlal areas of investigation include research evaluating 1) the 
of the interaction of various types of exceptionalities upon the 
behavioral and academic performance of the individual child, ^^^fl 



effectiveness of parent training, 3) the effect of parents wgfg|B^^p; 
children with various types of piroblems, and 4) the adequacy of th^^ ^ 
teieKeF"training prograjPfJthiW^he preschool , 

Reiaia^fron the preschool program ttg^m y ill^^^e the ^m%-^ 
^^^WiBtSSjBltf ion to provide es^^ lflTcoiitiggj^^ad soc ^^ 

i ^ecgnl^tr giRinjpOTrogM^ 
fffecjgjjsltj^tgHj 

i ^^Tff iyiraiainji ig^^ 

japi >g)]acCT 



lERIC 




llg^g^ RgM^^^Mj _ _____ _ 




iThei 



Forbes s l)onWiW5^^B^^ ^^^^M i^^^0 ^^SM^SMQS^ 




)tional Child^s 





Children/^ 




■ERJ 













IFRI' 



m 



msmm 







jfaussjcJ^ 



mms m 



